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ABSTRACT

Writing being one of the considered fundamentalrmakills especially in the context of formal conmication and just
like reading is crucial in improving educationaltosames and far-reaching implications, a reason \thyust be taught
even during the pandemic. In this competitive wowltiting is also one of the skills that is necegst excel more
particularly in the workplace. However, despitetioé fact showing the significant role of writing anhighly competitive
world, it is noticeable that still many learnerscheometimes graduates possessed very limited geabmpetence such as
the case of the Philippines where learners havélgratic writing competence as reported by Magsdn@20) that
some senior high school students cannot even wariiecent English sentence and that data from théh®ast Asia
Primary Learning Metrics (SEA-PLM) on 2019, showleat fifth grade students in the Philippines arbirfigg behind their
counterparts in some Southeast Asian countriegaaling, writing and mathematics. Specifically,émts of writing, only
1% of Grade 5 learners in the Philippines achietgher levels of proficiency, or those that met tiighest level in the
standards used by the study by the Southeast Miiasisters of Education Organization and United Nats Children’s
Fund (UNICEF). Hence, the teaching of writing comemeies should be anchored on highly effective aqgn especially
in this time when the academic landscape has beahaped due to the covid-19 pandemic. Thus, ttasigexperimental
study was conducted to test the effectivenessildfing Blended Learning instruction to improve taars’ writing
competencies. Consequently, findings revealedtiiea is a significant difference in the pretestl gosttest scores of the
writing competencies being tested. Hence, Blendsatriing instruction is considered an effective wadyimproving

writing competencies of learners especially in¢batext of the covid-19 pandemic.
KEYWORDS:Writing Competencies, Blended Learning, Covid-18d@mic, Quasi-Experimental
INTRODUCTION

Writing is always considered a fundamental skiflexsally in the context of formal communication gust like reading, it
is also fundamentally crucial in improving educatiboutcomes and far-reaching implications accardm Boltron and

Ramos (2021). As mentioned by Sumardi and Tarjaa§), it is through writing that people are capatfl sharing ideas,
feelings, persuading and convincing others. IntamtiRamos and Gatcho (2020) mentioned that wgisnone of the four
fundamental language macro-skills that every irttlial is expected to learn and that it is coroltarthe three other skills-
reading, listening, and speaking and thus it camm@otearned in isolation. However, on one note Malkdad (2019)

pointed out that writing has always been consideasdne of the most challenging skills that a laggulearner is

expected to acquire and in consonance with this, faccording to Barkaoui (2007), is that severdieotcrucial

| Impact Factor(JCC): 5.8648 — This article can be dowatted fromwww.impactjournals.us |




| 8 Ariel Lamos & Ceferina L. Rodriguez |

competencies like linguistic, cognitive, and somidtural among others go along with it as the leataarns to develop his

writing competence.

Moreover, Hubert and Bonzo (2019) emphasized thging has already become ubiquitous in daily &fed that
learning writing should transcend beyond the skiflpracticing grammar and vocabulary and thatuggsrted by Vasseur
(2021), writing is now being called into focus asemtral skill for communication and literacieslire twenty first century.
This contention simply affirms the fact that grammraad vocabulary are critical foundational knowledmnd skills along
with comprehension development for every learneo vghdetermined to develop his writing competence that as the
learner acquires the writing competence, this shbel used as a tool of expression of conceptstfars to comprehend.
Thus, the necessity to learn and acquire the wgricimmpetence is critical. Moses and Mohamad (2@déed that there
are many consequences that could lead to majorbdics in students’ academic performance if theyehawveak
foundation in writing. Writing is not only vital iorder to develop their academic performance, Isat @ontributes to their
social and emotional development. Hence, in thimpetitive world, writing is also one of the skitlsat is necessary to

excel. Their inability to write well, may affectal chances to secure a job in the future.

However, despite of the fact showing the significesie of writing competence in the context of dayday
activities like those that occur in the workplaités noticeable that still many learners and same$ graduates possessed
very limited writing competence. In Pakistan fommple, Fareed, Ashraf and Bilal (2016) reported tha writing skills
of the students are alarmingly weak and substan@ndilarly, in the Philippines, it has been repdrthat learners have
problematic writing competence. In fact, Magsam{®#20), reported that in the Philippines, some @ehigh school
students cannot even write a decent English seatéPmnsonant to this, citing the data from the Beast Asia Primary
Learning Metrics (SEA-PLM) on 2019, Balinbin (202@ported that fifth grade students in the Philiggi are falling
behind their counterparts in some Southeast Asiamtcies in reading, writing and mathematics. Sipeadly, in terms of
writing, only 1% of Grade 5 learners in the Philipgs achieved higher levels of proficiency, or thtfzat met the highest
level in the standards used by the study by theéheaist Asian Ministers of Education Organizatiod &mited Nations
Children’s Fund (UNICEF). The data showed furtheattalmost half or 45% of Grade 5 learners in thiigpines were in

the lowest band, which means they have limitedtgtid present ideas in writing.

The data presented by the Southeast Asia Primeayning Metrics notify that the writing competermfythese
learners were developed under the normal and e®aalemic landscape in the Philippines. On that, mebesening the
problem at the current situation is the undenigliesence of the covid-19 pandemic which has cle@righaped the
academic landscape as learning communities sHifbea the traditional face-to-face instruction to stlg online learning.
This means that despite the constraining effectafid-19 to movements and gatherings, teaching laaching the
outlined competencies including the need to leariting competence actually never stop. This is heeaalternative
platforms for instructional delivery are being izéld such as the use of internet and relevant tdagp. As mentioned by
Nash (2020), online platforms are common featur@aademic meetings this time and their use has lmeeeasingly
adopted as tool supporting during the earl§} @dntury. Nevertheless, the importance of employiniine platforms alone

for academic meetings had not been consideredthatitovid-19 crisis in early 2020.

Hence, the new academic setting requires modifinatiand possible migration in the teaching of wyiti

competence to learners who clearly have poor writiompetence prior to the pandemic. It is in tluatext that Blended
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learning approach is further explored for posdib#i of improving the writing competence of leamar the new normal
across the areas of vocabulary, grammar and compsedn. This is because as mentioned, these ai@akfoundations

of developing higher competencies in writing.
Blended Learning

The virus has left a deep impact on almost all@sctone of them being the higher education se®agitalization,
internationalization, and massive open online cesir@OOCs) have been determinedly addressing tdpidsgher
education for decades. Nevertheless, COVID-19 hadenone thing firm, namely that we have to adopt nerms in our

education sector — virtual learning or online leagns and will continue to be the order of the day

Sometime in the early part of year 2000, accordmgsraham, Woodfield and Harrison (2013), most aigh
education institutions around the world have adbfiended learning approaches to enhance the yuwdlieaching and
learning in their institutions thus its used hasrbencouraged in many HEIs. From an educationappetive, Chowdhury
(2020) stated that blended learning refers to iegration of online teaching activities with trémial face-to-face class
activities in a planned, systematic manner. Consottathis, Neumeier (2005) defined blended leayrda a combination
of face-to-face (FtF) and computer assisted legrif@AL) in a single teaching and learning environtseand that the
most important aim of a Blended Learning desigtoifnd the most effective and efficient combinatiof the two modes
of learning for the individual learning subjectsntexts and objectives. This means that both fadade and computer

assisted learning are crucial modes in shapintgtraing process.

This is because both of these modes can facilatege variety of different communication modetsml$ and
forms that allow for the implementation of diffetdanguage learning methodologies and the formatfodifferent social
settings. Simply, according to Laster, Otte, Piggjaand Sorg (2005) the primary focus is on integgatwo separate

paradigms, synchronous and online-asynchronousitegar

However, subsequent to the outbreak of the Covigdrtdemic, Suleri (202) pointed out that the situnahas left
a deep impact on almost all sectors including tedamic community and of which according to Borddhas, and Das
(2021) there is a renewed interest on the roleuitity of online and digital learning at the tinoé crisis across the whole
world. Hence, the significance of blended learnaggproach has come to the spotlight. This is unter iew of
reconsidering the idea of pedagogy from traditiarnelk-and-talk method to blended learning. As reggbby Nijakowski,
Lehmann, Zdrojewski, Nowak, and Surdacka (20218, uke of blended learning instruction in conseveatientistry

turned out to be effective as it improved learragchighlighted in the investigation.

Hence in the context of blended learning, due #oassistance of computer technology, virtual lewymiomes in
and as pointed out by Leask (2004), it is a gotat@dtive for classical classroom learning asduges on both classroom
and virtual learning environments. Through blent=dning, learners have the possibility to studiejpendently of place
and time (Wich and Brunn, 2020) and as well ascgehected to their teachers for synchronous mesfginputs and

feedbacks as lessons and learnings are processed.

It is in this context that the study was condudieexplore on the possibility of introducing Blewdeearning
approach at the Community College by seeking arswar (1) What is the learners’ level of writing quetencies in

English when taught using purely modular instrutiiwe to covid-19 pandemic?, (b) What is the lea’ievel of writing
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competencies in English when taught using blendadhing instruction as optional approach in timethe pandemic?,
and (c) Is there a significant difference in tharfers’ level of writing competencies in Englistfdre and after using

blended instruction?
METHODOLOGY

This study made use of the quasi-experimental ndetiging non-randomized pretest-posttest desigmtasduced by
Cook and Campbell (1979). The method was usedstdtie causal hypothesis if blended learning amrdsintroduced

to the learners will provide significant differenicetheir writing competencies in English.

This research was conducted within the period efdbvid-19 pandemic at Sibonga Community Collegéhin
Municipality of Sibonga, Cebu. The town is situatdzbut 50.5 kilometers south of Cebu City. Furthemenas stated by
Pernia (2018), it was the municipal mayor who a@iéd the creation of the college even with the sjijpm of the
members of the municipal council a local ordinaraétled Resolution No. 043 series of 2008, OrdasaNo. 2008-01
was still approved. It was established for the mpimpose of providing affordable and quality highetucation
opportunity primarily to community members of thevh and as well as the neighboring areas. Justdike other
academic institutions, Sibonga Community Collegal$® very much affected by the covid-19 pandersiit eontinuously

strives to provide quality instruction to its lears.

However, due to its young age as an academicuitistit and is suddenly pressed by the quick shifiazfdemic
landscape, the institution is exploring for possiblternatives for better instructional deliveryit® students. Hence, the
study was conducted to explore on the possibilitgteengthening the utilization of blended learnimlgich subsequently
can be used as support for request of additiomal fwpport from the local government unit in pravigdthe much-needed

tools and equipment.

In addition, just like any other studies, permissiwas obtained from appropriate authorities priordata
gathering. Due to ethical consideration, similathe study of Boltron and Ramos (2021), the quasedmental design
was used since it is unethical to create a coetioind experimental group using randomization. Thibecause the
parents of the 39 available respondents as wethe@gollege administration prohibited the researdtmm dividing the
total number of students into experimental and rodietd groups. The consent provided was only fa #tudents as
participants in the general study. Therefore, &lthem should eventually be subjected to the watilon of Blended

Learning approach in the teaching of writing corepetes.

Moreover, it is notable that these participantsemgurposely selected considering the fact thairthestigation
intends to look for an effective approach in teaghind improving the writing competencies of therters. Hence, these
learners are graduates from various public schoolsasic education within the surrounding commurafySibonga
Community College and that they joined the Educagicogram with the aim of becoming a part of ttecteng profession
after graduation. For that reason, it is believieat the total development of their writing compeies is crucial and

critical as they too will be unfolding and shapm@ds of learners in their time.

Thus, to find out the effect of independent vamgathich is the use of blended learning instructitwe, writing
competencies of the participants which include botary, grammar and comprehension were pretestéty ube

standardized instrument. Subsequently, these cemgies were tested after the utilization of blenigadning instruction.
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Z-test was employed to determine whether the catledimeans are different through the standard ti@vialoreover, the
paired sample T-test was used to determine theilpessignificant difference between the means & fhetest and

posttest.

The quasi-experiment lasted for 20 weeks of whichhe first ten weeks, the writing competenciesniprove
vocabulary, grammar and comprehension were develfipewing the purely modular modality. In thisseg the learners
are scheduled to visit specific sites to receive gaturn their modules and that feedback are pealvida writing in the
corrected modules. Moreover, in the implementatibhlended learning, learners were still providieel inodule as part of
the instructional materials but they are schedtideble online in at least thrice a week for syncbreinstruction and as

well as feed backing to improve their expected outp

The level of writing competencies was tested usirggstandardized instrument. It consisted of Sstespread
across the micro-competence of vocabulary, granandrcomprehension. The pre-test and post-testtsesale used to

find the significant difference at 0.05 level ofsificance using the z-test and t-test as stagistieatments.

RESULTS AND DISCUSSIONS

Table 1
Table 1: The Pre-test Level for English Writing Competencies
Vaocabulary as to ltems | MM | am | SD it || 2 i, Description
Affixation 1 7 1351407148 | 244 4.86 | Above Average
8 4 370 | 1.28 | 1.50 1.96 Average
15 75 | 7.77 | 198 | 0.85 1.96 Average
‘Subject-verb agreement. 5 | 25 | 264 | 0.96 0.92 1.96 Average
Tense 5 25 | 264 | 0.74 | 118 1.96 Average
Vioice 5 25 | 1.85 | 0.99 413 1.96 Below Average
Sentence Structure 5 25 | 251 | 0.76 0.11 1.96 Average
) | 20 10 | 964 | 2.50 | 0.80 1.96 Average
al i 4 4 1.62 | 0.75 | 321 1.96 Below Average |
Interpretive 4 | 2 1.54 | 0.60 4.80 ~ 1.96 Below Average
Evalualive J 4 | 2 1144 ( 072| 491 | 196 | Beiow Averags
Application 3 1.5 | 1.23 | 067 2.52 1.96 Balow Average
Totality 15 7.5 | 582 | 1.711 | 6.12 1.96 Below Average |

£ Hm. -hypothetical mean “a.m. -actual mean “sd -standard deviation

The research shows that when relying merely orutfzgge of modular instruction, the learners’ levielvating
competencies across vocabulary, grammar and compsi&n aspects yielded a computed Z-test of 0.85preted as

average level, 0.90 interpreted as average, aridiftdrpreted as having a below average level.
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Table 2
Table 2: Post -Test Level for English Writing Competencies
. o | No.of p | Computed | critical |
Vocabulary as to Items hm | am | SD et e Description.
Affixation T 3.5 | 482 | 1.25 6.58 1.96 Above Average
Context Clues 8 4 418 | 1.48 | 0.76 1.96 Average
Totali _ 15 | 75 | 8.0 | 219 | 428 1.86 | Above Average
u-ve reement 5 25 | 351 | 102 | 6.18 1.96 | Above Average
Tense 5 25 | 328 | 1.07 | 4.54 1.96 | Above Average
Voice 5 25 | 231 | 1.00 | 1.20 1.96 Average
Sentence Structure 5 25 | 3145 | 099 | 4.13 1.96 Above Average
Totality 20 10 1226 | 347 | 4,06 1.96 | Above Average
Literal 4 2 249 | 0.72 4,22 1.96 | Above Average
Interpretive 4 2 243 | 0.83 | 0.96 1.96 Average
Evaluative 4 2 1.72 | 0.76 | 2.32 1.96 Below Average
Application 3 15 | 154 | 0.79 | 0.30 1.96 Average
Totality 15 | 75 | 787 | 228 1.02 1.96 Average

C H.m. ~hvpothetical mean “a.m. -aclual mean "sd -standard deviation

In addition, after the introduction of blended lgiag in the delivery of instruction to the partiaifts, the study
shows that the computed z-test of the learnerselleaf writing competencies across vocabulary, gramrand
comprehension aspects is 4.28 interpreted as abmrage level, 4.06 interpreted as above averagel#2 interpreted

as having an average level.

Table 3
Table 3: Significant Mean Difference in English Writing Competencies
-cwm"t Tests | Mean m fm Interpretation | Decision
Vocabulary EL‘::;‘;I 1?2'1?5 17.58* 2.02 Significant | Reject H.
Grammar g;‘:":il 1"1;245 4.28" 2.02 Significant | Reject H.
Comprehension g;‘:::;l | g:g? 549" 2.02 Significant | RejectH.

Finally, after comparing the results of the pre-tesd post-test level writing competencies of thgpondents, the
statistical treatment shows that the computed tesfor the aforementioned English writing compeienare greater than
2.02 (critical value) which give a significant inpeetation that reject the null hypothesis. Throlgjended Learning
Instruction, it helped the learners to be more erplao affixes drills and practices for vocabulesynpetencies; grammar
competencies like s-v agreement, tense, voice antkisce construction and practices for comprehensionpetencies
such as main idea identification and mind mappimgwhich, these subsequently improved in generalr tivriting

competencies.
Teaching Writing Competencies through Modular Instruction

The development of writing competencies along thetext of vocabulary, grammar and comprehensioncansidered
critical among learners. This is because thesearsidered as cornerstones in the learning of cemptiting skills along
the way. Hence, according to Nalliveettil and Mateds(2017), since writing is not a naturally acqdiskill, the learners
of English as a Foreign Language have to take tsffiar learn the spellings, word structures, semesteuctures and

higher-order skills to communicate the intendedsage successfully in different situations and cdste
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Moreover, when the academic landscape shifted fptwysical to non-physical sessions, the developnoént
vocabulary competencies such as spelling and wbtttsres, grammar competence such as sentenceusts) and
comprehension as part of the higher-order thinkkilis were also affected. It is notable that epeor to the coming of the
pandemic, as reported by Deshpande (2014), theneatiavriting skills at secondary and post-seconddncation remains
unfulfilled and thereby remaining as a challeng®agnundergraduate learners of English as Foreigglage. Hence the

non-native English learners are required constapbiunities for improvement at every stage ofrieay how to write.

In this case, the Filipino learners of the Engleshguage under the period of the covid-19 pandeweie taught
writing under the context of modular instruction aatity. This was done as a bridging solution totgure instruction to
these learners at the undergraduate learners sotds waste time while the pandemic is on-goinga@y according to
Angela, Roberto, and Aurelio Gonzalez (2021) issidered as an act of resiliency among teacherdests and the
education system which is a crucial factor in theasures dealing with the effects of the pandemiis Decause, as
mentioned by Srinivasan, Lopez Ramos, and Muham(@@d1), educational institutions were not insulafegin the
impact of the pandemic a reason why in the initiakks of the pandemic, many institutions were cetep shut down
and were forced to reinvent themselves to contitge educational activities. Hence in the contexth# study, the

reinvention made at Sibonga Community College wtied on modular instruction modality.

However, evidently, the statistical test resultshef reinvention using modular instruction modaintglicated that
both the competencies of vocabulary and grammarmttbe average level only and worse is that theprehension
competence is at the below average level. Henasethiesults indicate the less effectiveness of taodaostruction
modality in the teaching of writing competencieddarners. This finding is in consonance with thedg of Srinivasan,
Lopez Ramos, and Muhammad (2021), in which learpesferred a hybrid education model with a lot gpglementary

learning material.

Moreover, Lee and Song (2020) pointed out that hemassigned tasks may effectively promote learner

engagement and quality instructions. However, byeigerelying on modular instruction concerning ¢ fearners’ task

of which almost cut off the learners from any sbaieraction with the teachers, the security ofrect feedback is at
stake. This is because while the teacher may leetalieliver instruction via the printed module atdhe same time may
be able to provided written feedback from the otted material, the fact remains that the learnsrwadirect opportunity

to clarify and verify his understanding of the cepts in the printed learning material. Hence, ngttihe possibility of
verifying and validating the acquired informatioty bhe learner through their interaction which istical in the
development of the targeted competencies. An idpaarted by Tan, Whipp, Gagné, and Niels (20193 dmytending that
teacher-student interactions are fundamental toileg outcomes.

Teaching Writing Competencies through Blended Instuction

Consequently, because of the danger that the paoadems brought to the world especially in acadeoiomunities,
according to Daniel (2020), many governments hadered academic institutions to shift from facdaoe into online
and virtual education for learners. This was danméke sure that continuous instruction was gieeledrners amidst the
crisis of the pandemic. However, in the case of #itidy, the local community college opted to adoptiular instruction
as its modality. Hence, the study was done to Séeeiintroduction of blended instruction can adyuamprove their

competences in the context of learning writing.
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This is because after all, according to BordolaasPand Das (2021), following the outbreak of thwi@ -19
pandemic, there began a renewed interest on thearm utility of online and digital learning at ttime of a crisis across
the whole world. The different experiments withlabbrative learning, constructive learning, coofieealearning and
transformative learning (TL) have shown that byt accessible, flexible and affordable techn@egn education and
by integrating in person and online activities whitaming the learning objectives and assessingespected learning

outcomes of the learners, newer and effective wéimarning experiences can be visualized.

Consonant with this, as observed in the study,r dfte introduction of blended learning in the detiy of
instruction to the participants, the study showet tihe computed z-test of the learners’ level oftimg competencies
across vocabulary, grammar and comprehension asfedt28 interpreted as above average level, lh@dpreted as
above average, and 1.02 interpreted as having enage level. This means that across the writingpeencies needed to
be developed, the usage of blended learning irtgirucesulted to improvement in their competenclaswhich, under
vocabulary competence, it improved from averagabtmve average. Same findings show in the gramnmapetence from

average to above average. Moreover, for compretieicsimpetence, it moved up from below average ¢oame.

The result proves that framing and assessing #mailgg outcomes are not the only ingredients oficcassful
teaching and learning process. This also requireseaching modality that is most fitted in the texh of the learners and
the learning situation. Hence, the utilization ¢érimled instruction in this case has obviously afldwhe learners to gain
more level in their writing competencies. Sinceniist be noted that writing as a discipline juse ldther disciplines that
require practical exercises can be best taught apffropriate modality in an environment constraibgdhe pandemic.
Thus, according to f£adowicz (2020), the effectiveness of teaching asmining processes in sectors that required

exposure such as the case of engineers is strdatgymined by practical exercises.

Meaning to say, through the use of blended learmstyuction in the teaching of writing, the modalhas
provided avenue for the learners to have an intieraén the verification and authentication of tbencepts learned of
which are crucial in the writing competencies. Afadl, as mentioned by Klimova (2008), blended héag undoubtedly
contributes to the development and support of misteractive strategies not only in face-to-faceckiag but also in
distance education and that developing activitielsed to learning outcomes namely place focus amkr interaction,

rather than content dissemination.

Hence, the provision of interaction either betwksarner and learner or between teacher and lethirargh the
use of blended learning instruction paved a waythr verification and authentication of conceptaiform of feedback
by the teachers or reactions by the learners. ik is anchored on the epistemological implicatibrvristotelian logic
that everything, meaning all concepts includingsthin the learning of writing competencies, eitiseor is not itself. As
explained by Azad (2021), the only possibility ofokviedge of something is to know it as itself, simehat is not itself is
non-being and does not exist. In other words, towkisomething in its true essence is to know itefidentical and,
consequently, what is not itself is either an ithins and does not have essential being, or it éstduncomplete knowledge

that it appears self-contradictory.
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Significant Mean Difference Before and After UsingBlended Learning Instruction

The determination of statistical significance isdmdy the application of a procedure called statiktest. Underlying all
statistical tests is a null hypothesis. For test@lving the comparison of two or more groups, il hypothesis states
that there is no difference in population parangtanong the groups being compared. According teieffer (1999), to
decide whether the null hypothesis is to be accepterejected, a test statistic is computed andpewed with a critical
value obtained from a set of statistical tables.eWlthe test statistic exceeds the critical valbe, riull hypothesis is
rejected, and the difference is declared statitisignificant. Any decision to reject the null pgthesis carries with it a

certain risk of being wrong. This risk is calle@ tsignificance level of the test.

In the study, after comparing the results of the-test and post-test level writing competenciesthaf
respondents, the statistical treatment shows that dcomputed t-values for the aforementioned Englgfiting
competencies are greater than 2.02 (critical vakdggh give a significant interpretation to rejétoe null hypothesis. This
means that there is a statistical difference inviniéng competencies before and after the utilmatof blended learning

instruction.

Ultimately, a productive result was found in the ud the blended learning instruction. This findisgupported
by Chowdhury (2020) on the fact that the implemgotaof blended learning tools in HEI can resultsignificant
improvements in the effectiveness, reach and dgstawiding education in comparison to traditiofedrning approaches.
These improvements can be so profound that theg Ha potential to change the overall competitigsnef the entire

institution.
CONCLUSION

The study concludes that the improvement in insivnal processes in turn led to positive outconied tvere measured
though the scores recorded by students. This wesredd through the utilization of Blended Learningfruction which is
considered an effective modality in teaching wgtoompetence in this time of the pandemic. Henespite the physical
division between learners and teachers, positiwe if instruction occurred and productive outpwg abserved. The use
of Blended Learning Instruction provides an altéiseaavenue of all those in the academic conteatiad the world to
continue the transmission of knowledge and exchafigmncepts without curtailing the possibility afthenticating and

validating this knowledge being shared.
REFERENCES

1. Al-Mukdad, S. (2019). Investigating English academiiting problems encountered by arab internationa
university students. Theory and Practice in Languag Studies, 9(3), 300-306.
doi:http://dx.doi.org/10.17507/tpls.0903.07

2. Angela, S. S., Roberto, S. P., & Aurelio Gonzalezdiin. (2021). Resilience and COVID-19. an anialyia
university students during confinement. Education ciei®es, 11(9), 533.
http://dx.doi.org/10.3390/educsci11090533

3. Azad, M. (2021). Love and depth in Beckett and &sdournal of European Studies, 37(2), 64.

Impact Factor(JCC): 5.8648 — This article can be dowatted fromwww.impactjournals.us




Ariel Ramos & Ceferina L. Rodriguez|

10.

11.

12.

13.

14.

15.

16.

17.

18.

Barkaoui, K. (2007). Teaching writing to seconddaage learners: insights from theory and reseatBSL
Reporter 40, (1), 35-48

Boltron, M. T., & Ramos, A. L. (2021). ImprovinggB®ing Reading Literacy through Marungko Approach.
ASEAN Journal of Basic and Higher Education, 5(1),1-12. Retrieved from
https://paressu.org/online/index.php/aseanjbh/detidew/285

Bordoloi, R., Das, P., & Das, K. (2021). Perceptitmwards online/blended learning at the time ofidel®
pandemic: An academic analytics in the indian crhtAsian Association of Open Universities Jourrid(1),
41-60. doi:http://dx.doi.org/10.1108/AAOUJ-09-202079

Chowdhury, F. (2020). Blended learning: How to flie classroom at HEIs in bangladesh? Journal cfeRech
in Innovative Teaching & Learning, 13(2), 228-24#p://dx.doi.org/10.1108/JRIT-12-2018-0030

Cook, T.D. & Campbell, D.T. (1979). Quasi-Experitation: Design and Analysis Issues in Field Seging
Scientific Research Publishing. Boston, MA: Houghtfflin.

Daniel, J. (2020), Education and the Covid 19 Panite available at: https:/link.springer.com/contén
pdf/10.1007/s11125-020-09464-3.pdf (accessed 262A29).

Deshpande, S. (2014). Teaching Writing Skills irglEh: Involvement of Students in the Assessmedt an

Correction of their Errors. International Journaf &nglish Language Teaching, 3(1), 68-73.

Fareed, M., Ashraf A., and Bilal, M. (2016). ESlatreers’ Writing Skills: Problems, Factors and Sugtens.

Journal of Education and Social Sciences. Vo. 482)92.

Graham, C.R., Woodfield, W. and Harrison, J.B. @01A framework for institutional adoption and

implementation of blended learning in higher edigratThe Internet and Higher Education, Vol. 1814-

Hubert, M D., and Bonzo, J.D. (2019). Theory anddtice in Foreign Language Writing Instruction. Joal of
Second Language Teaching and Research 7 135-59. ailable online;

https://pops.uclan.ac.uk/index.php/jsltr/articlewi/584 (accessed on 8 October 2021).

Klimovéa, B. (2008). Blended learning and teachiogeign languages. Problems of Education in the 21st
Century, 5, 69-74.

Laster, S.G., Otte, G., Picciano, A.G. and Sorg2805), Redefining Blended Learning, paper pre=emit the

Sloan-C workshop on Blended Learning, Chicago, IL.

Leask, B. (2004). Internationalisation outcomes falt students using information and communication
technologies (ICTs). Journal of Studies in Intefoiél Education, 8(4), 336-351. https://doi.
0rg/10.1177/1028315303261778

Lee, J., & Song, J. (2020). The impact of group masition and task design on foreign language leegne
interactions in mobile-based intercultural exchasg®eCALL : The Journal of EUROCALL, 32(1), 63-84.
http://dx.doi.org/10.1017/S0958344019000119

Leysieffer, F. (1999). The basic practice of statss The American Mathematical Monthly, 106(2)1-184.

NAAS Rating: 3.00 — Articles can be senteditor@impactjournals.us |




| Teaching Writing Competence in the Pandemic: An Egption of Blended Learning Instruction 117

19. Magsambol, B. (2020). Senior HighSchool Studemnsdgie to Write In English Report. Rappler Philipps.
Retrieved from https://www.rappler.com/nation/sesfimh-school-students-find-hard-write-english orct@ber
8, 2021.

20. Moses, R. N., & Mohamad, M. (2019). Challenges Hdog Students and Teachers on Writing Skills in ESL
Contexts: A Literature Review. Scientific ResearcAcademic Publisher, 10, 3385-3391.
https://doi.org/10.4236/ce.2019.1013260

21. Nalliveettil, G.M. and Mahasneh, A. (2017). DevatgpCompetence in Basic Writing Skills: Perceptiofi€FL
Undergraduates. International Journal of Appliedhguistics and English Literature. 6 (7), 332-341

22. Neumeier, P. (2005). A closer look at blended leayn-- parameters for designing a blended learning
environment for language teaching and learning. RelC The Journal of EUROCALL, 17(2), 163-178.
http://dx.doi.org/10.1017/S0958344005000224

23. Nijakowski, K., Lehmann, A., Zdrojewski, J., Nowdk, &Surdacka, A. (2021). The Effectiveness oBlemded
Learning in Conservative Dentistry with Endodonticsthe Basis of the Survey among 4th-Year Studemnitsg
the COVID-19 Pandemic. International Journal of Eammental Research and Public Health, 18(9), 4555.
http://dx.doi.org/10.3390/ijerph18094555

24. Ozadowicz, A. (2020). Modified blended learning ingieeering higher education during the COVID-19
Lockdown—Building  automation  courses case  study. uc&iibn  Sciences, 10(10), 292.
http://dx.doi.org/10.3390/educsci10100292

25. Pernia, R. (2018). The venture of a Philippine Uo&overnment Unit Into the Higher Education: The
Establishment of Sibonga Community College. EdacatiReview: International Journal, 15(2). Retridvieom

https://fssh-journal.org/index.php/es/article/vid&/

26. Ramos, E.T. and Gatcho, A.R. (2020). Common WriBingblems and Writing Attitudes among Freshman
University Students in Online Environments: An Brgiory Study. Journal of Translation and Langu&jadies.
Vol. 1 (1): 49-66

27. Srinivasan, S., Lopez Ramos, J. A., & Muhammad20R1). A flexible future education Model—Stratsgie
drawn from teaching during the COVID-19 pandemic.dué&ation Sciences, 11(9), 557.
http://dx.doi.org/10.3390/educsci11090557

28. Sumardi, HN. And Tarjana S. (2018). Senior Highstt8tudents’ Problems in Writing: A Preliminary 8yuof
Implementing Writing E-Journal as Self-AssessmerRromote Students’ Writing Skill. 2nd English Laage

and Literature International Conference Proceedingsl 2.

29. Suleri, J. (2020). Learners’ experience and expemta during and post COVID-19 in higher education.
Research in Hospitality Management, 10(2), 91-%6.:fdx.doi.org/10.1080/22243534.2020.1869463

30. Tan, F. D. H., Whipp, P. R., Gagné, M., & Niels, Q. (2019). Students’ perception of teachers’ tvayw
feedback interactions that impact learning. Soéalchology of Education : An International Journag(1),
169-187. http://dx.doi.org/10.1007/s11218-018-9473-

Impact Factor(JCC): 5.8648 — This article can be dowatted fromwww.impactjournals.us




| 18 Ariel Ramos & Ceferina L. RodrigueZ

31. Vasseur, R. (2021). Multimodal approaches for lagdt and second language instructor
training. Languages, 6(3), 143 doi: http://dx.degf0.3390/languages6030143

32. Wich, V., Selenski, J., & Brunn, A. (2020). Uselehded learning and blended networking in adulicadion in
the fields of study photogrammetry and mobile magppConference Paper. FIG Working Week 2020 - Smart

surveyors for land and water management. Amsterdatherlands

NAAS Rating: 3.00 — Articles can be senteditor@impactjournals.us




